SACS Part IV: Results
In this section, Thomasville City School personnel looked at the extent to which our interventions had contributed to improved student performance.  
Dynamic Indicators of Basic Literacy  
(DIBELS)

Students in grades K-3 participate in the Dynamic Indicators of Basic Literacy (DIBELS) state wide assessment. For reliability purposes, the DIBELS is administered by a testing team comprised of reading coaches, a psychometrist, a speech language pathologist, special education teachers, and other highly qualified personnel. The test is administered three times a year and reported to the state department of education. In addition, grades 

4-6 have recently begun to participate in DIBELS assessment as suggested by the Alabama Reading Initiative. 
In order to analyze and document student performance results effectively, each grade level will be analyzed separately according to the subtest held for accountability.

KINDERGARTEN

In analyzing kindergarten data for the DIBELS subtest, Initial Sound Fluency, data indicates a decline in the number of students scoring in the Deficit category after applied intervention. Interventions are implemented in the core curriculum reading program. Additional interventions include small group instruction outside the classroom on a daily basis concentrating on phonological activities that include identifying beginning sounds when shown age appropriate vocabulary picture cards. Overall, in the Emerging category of the DIBELS for the years 02-06, data indicates a decline of 2%   the first two years with a decline of 9% in the last two years. In the Established category for the years 02-06, data indicates an increase of 8% the first two years with an increase of  12% for the last two years.
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Emergin 13% 9% 9% 16%

Deficit 1% 4% 1% 5%

1

st 
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Nonsense Word Fluency

50 letter sounds


FIRST GRADE

In analyzing first grade data for the DIBELS subtest, Nonsense Word Fluency, data indicates an increase of students scoring in the Deficit category. Interventions include small group instruction focusing on letter/sound relationships and blending CVC words. These interventions were included in the classroom. Overall, in the Emerging category of the DIBELS for the years 2002-2005, data indicates a decline of 4% for students performing in this category and an increase of 7% for 2005-2006 school year. There was a 2% increase in the Established category for the years 2002-2004 with a decrease of 10% in the same category for the 2004-2006 school years.
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Established 65% 73% 61% 73%

Emerging 25% 23% 34% 25%

Deficit 9% 4% 5% 2%

Kindergarten

Initial Sound Fluency

25 initial sounds



SECOND AND THIRD GRADE

In analyzing second and third grade data for the DIBELS subtest, Oral Reading Fluency, data indicate a steady decline of students performing in the At Risk category for the 

2002-2006 school years.  In the Low Risk category, data indicates a steady increase in both grades performing in this category with the exception of second grade in the2004-2005 school year. Interventions included small group fluency instruction during the reading block as well as fluency intervention provided by reading coaches and access to the fluency lab (for At Risk students). Parental involvement included take home fluency passages read each night with reinforcement from the classroom teacher.
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In evaluating the success of the interventions provided to students K-3 in relation to the DIBELS, the data indicates that kindergarten students are showing a positive progression from the deficit category to the established category. Interventions focusing on phonemic awareness had a direct impact on student growth. In the first grade, the data indicates a slow progression toward the established category of Nonsense Word Fluency with a regression of 10% in the school year 2005-2006. The interventions of sound/symbol relationships and blending in the classroom can be considered unsuccessful. When analyzing the data for second and third grade, it is evident that intervention programs including fluency practice with reading coaches, take home activities and small group instruction in the classroom were very successful. Data indicates a significant growth of the Low Risk category in which the scores increased from 56% to 81% for second grade and 40% to 72% in the third grade.
Stanford Achievement Test 10th Edition  
(SAT-10)
The Stanford Achievement Test 10th Edition (SAT-10) is given to students in grades 

three through eight.  The data is reported in percentiles based on the relative standing of the group in comparison to the nation, with the national average being 50.

SAT-10 Reading Percentiles    
In analyzing the disaggregated data for the 2005-2006 school year, results show an increase in percentile rankings in grades 4 and 6 on the reading section of the SAT-10. These grades showed increases in the general education, male and black populations. It should be noted that these same students were also identified as showing an increase in percentile ranking from the previous year. There was also an increase in percentile ranking of the black population in 5th grade and the male population in 8th grade. Grade four remains above the national average, yet grade 6 is still below the national average.  Grades 7 and 8 have continued to show a decline in percentile ranking. The 2006 data shows grades 3, 5 and 7 dropping below the national average as compared to the 2005 data.

SAT-10 Reading Percentiles
2004-2005 and 2005-2006

Disaggregated Data

	All Students
	Grade 3
	Grade 4
	Grade 5
	Grade 6
	Grade 7
	Grade 8

	2004-2005
	51
	52
	51
	45
	52
	48

	2005-2006
	45
	55
	46
	47
	49
	46

	 
	
	
	
	
	
	

	Special Ed.
	
	
	
	
	
	

	2004-2005
	13
	16
	15
	10
	17
	20

	2005-2006
	9
	15
	13
	9
	7
	16

	 
	
	
	
	
	
	

	General Ed.
	
	
	
	
	
	

	2004-2005
	56
	59
	55
	51
	57
	51

	2005-2006
	53
	60
	53
	52
	55
	51

	 
	
	
	
	
	
	

	Male
	
	
	
	
	
	

	2004-2005
	47
	43
	50
	40
	47
	39

	2005-2006
	32
	50
	35
	43
	43
	40

	 
	
	
	
	
	
	

	Female
	
	
	
	
	
	

	2004-2005
	56
	61
	52
	52
	56
	57

	2005-2006
	56
	60
	57
	50
	59
	51

	 
	
	
	
	
	
	

	Black
	
	
	
	
	
	

	2004-2005
	38
	37
	32
	29
	40
	36

	2005-2006
	18
	39
	35
	31
	33
	32

	 
	
	
	
	
	
	

	White
	
	
	
	
	
	

	2004-2005
	66
	64
	68
	61
	62
	58

	2005-2006
	66
	71
	57
	62
	64
	57


SAT-10 Math Percentiles  
In analyzing the disaggregated data for 2005-2006, overall results indicate that percentiles in all grades and categories decreased with the exception of grade 4. This grade showed a percentile increase in all categories except special education and female.

The 8th grade black population showed no change in percentile rankings. The percentile rankings for the male and special education populations in all grades are below the national average.  Grades 3, 5, and 6, who performed above the national average the previous year, have now regressed below the national average.
SAT-10 Math Percentiles
2004-2005 and 2005-2006

Disaggregated Data
	All Students
	Grade 3
	Grade 4
	Grade 5
	Grade 6
	Grade 7
	Grade 8

	2004-2005
	54
	50
	54
	53
	65
	61

	2005-2006
	44
	52
	38
	49
	53
	55

	 
	 
	 
	 
	 
	 
	 

	Special Ed.
	 
	 
	 
	 
	 
	 

	2004-2005
	12
	19
	20
	21
	27
	24

	2005-2006
	6
	15
	14
	19
	18
	15

	 
	 
	 
	 
	 
	 
	 

	General Ed.
	 
	 
	 
	 
	 
	 

	2004-2005
	59
	55
	58
	58
	69
	65

	2005-2006
	53
	57
	43
	52
	56
	61

	 
	 
	 
	 
	 
	 
	 

	Male
	 
	 
	 
	 
	 
	 

	2004-2005
	50
	41
	56
	51
	61
	55

	2005-2006
	30
	48
	27
	44
	46
	47

	 
	 
	 
	 
	 
	 
	 

	Female
	 
	 
	 
	 
	 
	 

	2004-2005
	58
	59
	51
	56
	68
	67

	2005-2006
	56
	57
	49
	54
	62
	62

	 
	 
	 
	 
	 
	 
	 

	Black
	 
	 
	 
	 
	 
	 

	2004-2005
	39
	36
	40
	40
	58
	52

	2005-2006
	20
	39
	30
	36
	41
	52

	 
	 
	 
	 
	 
	 
	 

	White
	 
	 
	 
	 
	 
	 

	2004-2005
	70
	61
	67
	66
	70
	69

	2005-2006
	62
	65
	47
	61
	63
	58


Alabama Reading and Mathematics Test
(ARMT)
The Alabama Reading and Math Test (ARMT) is administered to grades 3 through 8.  To determine if students have met state standards, there are four levels of success.  Level I represents a score not passing state standards and in need of significant improvement.  A Level II score shows that state standards are not met however, it indicates that the student is closer to meeting state standards.  A Level III score indicates that the student met state standards and has done relatively well.  A Level IV score indicates that not only did the student meet the state standards, but in fact exceeded those standards.  Schools strive to have the majority of their students scoring in Levels III and IV.

ARMT Reading Percentiles
2004-2005 and 2005-2006 

Disaggregated Data
	All Students
	Grade 3
	Grade 4
	Grade 5
	Grade 6
	Grade 7
	Grade 8

	2004-2005
	82.31
	82.88
	78.94
	81.02
	69.29
	69.76

	2005-2006
	79.38
	81.53
	79.26
	85.95
	75
	70.08

	 
	
	
	
	
	
	

	Special Ed.
	
	
	
	
	
	

	2004-2005
	25
	45
	23.08
	25
	28.57
	33.33

	2005-2006
	30.77
	28.57
	31.58
	33.33
	16.67
	31.25

	 
	
	
	
	
	
	

	General Ed.
	
	
	
	
	
	

	2004-2005
	88.13
	88.89
	85
	88.43
	74.33
	73.51

	2005-2006
	86.9
	87.93
	87.07
	91.74
	80.64
	75.68

	 
	
	
	
	
	
	

	Male
	
	
	
	
	
	

	2004-2005
	74.65
	78.66
	77.15
	73.41
	63.94
	57.57

	2005-2006
	66.66
	74.28
	71.21
	85.71
	65.85
	63.93

	 
	
	
	
	
	
	

	Female
	
	
	
	
	
	

	2004-2005
	91.53
	87.32
	80.95
	91.38
	74.24
	82.54

	2005-2006
	89.09
	90
	86.95
	86.21
	88.89
	75.76

	 
	
	
	
	
	
	

	Black
	
	
	
	
	
	

	2004-2005
	76.81
	74.24
	67.19
	75
	61.02
	66.1

	2005-2006
	56.41
	73.53
	74.63
	79.66
	66.16
	57.15

	 
	
	
	
	
	
	

	White
	
	
	
	
	
	

	2004-2005
	88.52
	89.87
	89.71
	86.96
	76.47
	72.85

	2005-2006
	94.64
	90.32
	83.59
	91.8
	83.1
	80.28


According to statistical longitudinal data, the following information compares 2005-2006 scores to data from previous years, dating back to the 2003-2004 school year.  In grades 3 through 6 there was a slight increase in Levels I and II, however, seventh and eighth grade students showed a substantial decrease in these substandard levels.  This analysis indicates that in the last three years there has been a significant improvement in levels III and IV on the reading portion of the ARMT.  

By comparing the 2005-2006 data to the 2004-2005 data it can be seen that the percentage of students in grades 5 through 8 scoring in levels III and IV increased.  The largest gain can be found in the seventh grade with 5.71%.  In grades 5 through 8 at least half of the listed populations (sub-categories) show a percentage increase.  The population with the largest increase in levels III and IV scores is the seventh grade females with an improvement of 14.65%.  The sixth grade male population shows a 12.31% increase in these scores.  The special education populations, in grades 3, 5, and 6, show percentage increases of 5.77, 8.5, and 8.33, respectively.

Grades 3 and 4 slightly decreased in the percentage of students scoring in levels III and IV.  Data indicates that the population with the greatest decrease in these scores is the third grade black population with 20.4%.  Other significant decreases are seen in the special education populations in fourth grade (16.43%) and seventh grade (11.9%).

ARMT Math Percentiles
2004-2005 and 2005-2006 

Disaggregated Data

	All Students
	Grade 3
	Grade 4
	Grade 5
	Grade 6
	Grade 7
	Grade 8

	2004-2005
	66.16
	67.81
	75.19
	78.84
	80.8
	74.41

	2005-2006
	61.85
	68.46
	57.04
	66.94
	68.89
	72.87

	 
	
	
	
	
	
	

	Special Ed.
	
	
	
	
	
	

	2004-2005
	16.66
	30
	38.46
	37.5
	23.07
	50

	2005-2006
	7.69
	14.29
	21.05
	25
	9.09
	18.75

	 
	
	
	
	
	
	

	General Ed.
	
	
	
	
	
	

	2004-2005
	71.19
	73.81
	79.17
	84.3
	87.5
	76.92

	2005-2006
	70.24
	75
	62.93
	71.56
	74.2
	80.53

	 
	
	
	
	
	
	

	Male
	
	
	
	
	
	

	2004-2005
	60.56
	60
	75.71
	77.21
	73.34
	68.18

	2005-2006
	50
	67.15
	40.91
	58.73
	56.79
	65.58

	 
	
	
	
	
	
	

	Female
	
	
	
	
	
	

	2004-2005
	72.88
	76.06
	74.6
	81.03
	87.69
	80.95

	2005-2006
	70.91
	70
	72.47
	75.86
	87.03
	79.42

	 
	
	
	
	
	
	

	Black
	
	
	
	
	
	

	2004-2005
	49.27
	48.49
	62.5
	66.17
	71.18
	61.01

	2005-2006
	28.2
	52.94
	43.29
	47.45
	59.38
	63.79

	 
	
	
	
	
	
	

	White
	
	
	
	
	
	

	2004-2005
	85.25
	83.55
	86.76
	91.31
	89.4
	85.71

	2005-2006
	83.93
	85.48
	70.15
	85.25
	77.47
	80.29


An analysis of the math portion of the ARMT over the past three years reveals that grades 3-8 have had no significant changes for student performances in Level I.  However, the data does show that the percentage of Level II scores has moderately increased.  Longitudinal data indicates substantial decreases in the percentage of levels III and IV scored in grades 5 through 7.  This decrease is not as large in grades 3 and 8.

The table above compares the percentage of levels III and IV scored on the math portion of the ARMT in the 2005-2006 school year with the 2004-2005 school year.  The comparison indicates a decrease in the percentage of students meeting proficiency in all grades 3 through 8, except fourth.  Grade 4 shows an overall 0.65% increase, with only the special education and female sub-categories showing a percentage decrease.  The male population in fourth grade made the greatest gain in levels III and IV with a 7.15% increase.  Other that grade 4, grade 8 shows slight percentage increases in two sub-categories, general education (3.61%) and black (2.78%).  The disaggregated data indicates the special education and female populations percentage of levels III and IV scores decreased in all grades,  although, the percent of decrease in the female populations was slight.  The percentage of males scoring in levels III and IV on the math portion of the ARMT decreased in all grades 3 through 8, with the exception of grade 4.  The eighth grade male population only shows a 2.6% decrease. However, the male populations in grades 3, 5, 6, and 7 have an average percent decrease in levels III and IV scores of 20.1%.  The average decrease of percent in these scores by the black populations in grades 3, 5, 6, and 7 is 17.7% 
Interventions for Improving Reading and Math Scores on the ARMT and 
Stanford-10
To improve reading proficiency scores specific strategies that are being implemented in grades K-6 include professional development and progress monitoring for both students and teachers.  Professional development, for example, has consisted of a workshop training our teachers in specific techniques and requirements of the Educational Resources, Inc.(ERI) program.  Divisions of the ERI program include corrective reading, reading mastery (levels 1, 2, 3, and 4), and novel studies.  Corrective reading instruction uses decoding skills to teach students who are not reading on grade level.  The reading mastery series is used in grades k-4 as the core reading curriculum.  Novel studies instruction is provided for students who are reading at or above grade level.  The goal of corrective reading and mastery level classes is to cover a lesson a day.  Therefor, student in these classes are progress monitored daily.  Students in novel studies classes are progress monitored on a daily to weekly basis.  All students must score 85% or better on each lesson. This 85% is considered mastery.  Teachers are required to notify the reading coach when individual students are consistently not at mastery.  Students who score below 85% receive further instruction and/or remediation.  Monthly progress monitoring of teachers is done by administration, reading coaches, and ERI consultants in regards to lesson delivery, pacing, and assessment.  Currently under development are system-wide yearly pacing guides and monthly reading assessments.

Strategies being implemented to improve math scores include utilization of computer labs, system-wide pacing guides, and monthly math assessments.  Computer labs remediation and enrichment is provided twice a week for grades K-4. The software Knowledge Works requires students to  score 80% for mastery in each deficient area determined by individual scores on the STAR Math Assessment. Areas of deficiency can include, but are not limited to, addition, subtraction, multiplication, division, decimals, and fractions.  Teachers are currently developing yearly pacing guides and monthly math assessments. The system-wide monthly math assessments will be used to benchmark and track growth.

Alabama Direct Assessment of Writing  
(ADAW)

Alabama Direct Assessment of Writing: Grade 5

2004-2005 and 2005-2006 

Disaggregated Data
	Category
	Percent of Students in Levels III & IV

	
	2004-2005
	2005-2006
	Difference

	All Students
	45.87
	60.61
	14.74

	Special Education Students
	14.29
	26.31
	12.02

	General Education Students
	49.58
	66.37
	16.79

	Male
	36.23
	56.06
	19.83

	Female
	56.26
	65.15
	8.89

	Black
	37.5
	53.03
	15.53

	White
	54.41
	67.69
	13.28


Alabama Direct Assessment of Writing: Grade 7

2004-2005 and 2005-2006 
Disaggregated Data
	Category
	Percent of Students in Levels III & IV

	
	2004-2005
	2005-2006
	Difference

	All Students
	62.7
	57.9
	-4.8

	Special Education Students
	42.86
	16.67
	-26.19

	General Education Students
	65.18
	61.99
	-3.19

	Male
	56.66
	50.64
	-6.02

	Female
	68.19
	68.52
	0.33

	Black
	61.02
	50.8
	-10.22

	White
	64.18
	64.29
	0.11


Alabama Direct Assessment of Writing: Grade 10 2004-2005 and 2005-2006
Disaggregated Data
	Category
	Percent of Students in Levels III & IV

	
	2004-2005
	2005-2006
	Difference

	All Students
	68.97
	75
	6.03

	Special Education Students
	15.38
	50
	34.62

	General Education Students
	75.73
	78.41
	2.68

	Male
	65.51
	61.81
	-3.7

	Female
	72.41
	91.11
	18.7

	Black
	63.04
	66.04
	3

	White
	72.86
	85.1
	12.24


The above tables show a comparison of 5th, 7th, and 10th grade students scoring at or above standard (III and IV) for the years 2004-2005 and 2005-2006.  Fifth grade data indicates an increase in percentages in all disaggregated categories.  All populations, with the exception of special education, show over 50% of the students scoring a III or IV. The male population shows the greatest increase in the two years with 19.83%.  The special education population shows a 12.02% increase of students scoring at or above standard.  The increase in the black population is 15.53%.  Seventh grade data indicates a decrease in the percentage of students scoring at or above standard in all disaggregated categories, with the exception of female and white.  However, the percentage of students scoring III and IV in all categories, except special education, is still above 50%.  The largest decrease, 26.19%, is seen in the special education population.  The scores for the black population indicate a 10.22% decrease.  Tenth grade data indicates a percentage increase in all categories except male.  A large increase is seen in the special education population.  This data indicates a 34.62% improvement.  The female population shows an 18.7% increase in students scoring III and IV.  With these improvements all disaggregated categories show at least 50% of the population scoring at or above standard.  

During the 2005-2006 school years, the high school implemented an across-the-curriculum writing program.  All grades were involved in this.  Each month, students were given prompts to practice writing skills.  These papers were scored by the English department.  Prior to implementing this program, all teachers received professional learning training on the four modes of writing.

Alabama High School Graduation Exam

Alabama High School Graduation Exam: Math

2004-2005 and 2005-2006 
Disaggregated Data
	Category
	Percent of Students in Levels III & IV

	
	2004-2005
	2005-2006
	Difference

	All Students
	77.89
	84.9
	7.01

	Special Education Students
	
	9.09
	

	General Education Students
	82.55
	93.68
	11.13

	Male
	62.86
	79.24
	16.38

	Female
	86.67
	90.57
	3.9

	Black
	69.57
	75.61
	6.04

	White
	85.41
	90.77
	5.36


Improvements were made on the math portion of the Alabama High School Graduation Exam (AHSGE) from the 2004-2005 school years to the 2005-2006 school year.  The disaggregated shows that in all subcategories, there was an increase in the percentage of students who attained mastery levels III & IV.  The male population showed the largest increase, at 16.38%, between the two school years.  Poverty students also showed a sizeable increase of 10.29% and also moved this category above the state benchmark.  All of the subcategories attained the state benchmark level with the exception of the special education population.  Interventions which may have contributed to these results are included below.

The math curriculum guides have been aligned with the AHSGE.  Transition meetings between high school and middle school teachers are held in the spring to discuss the math curriculum.  At-risk students are identified at the elementary level and are provided with a math lab from remediation.  This same math lab provides enrichment for other students.  Teachers provide progress reports to all students.  At the high school level, school officials call and notify the parents of all students who have not passed the math portion of the AHSGE.  Students are given opportunities to receive after-school tutoring.  Weekly remediation is provided by highly qualified content-area teachers.  The funding for this is provided by the High Hopes Foundation.  The math teachers at the high school attend the Alabama Conference for Teachers of Mathematics (ACTM) for extra training and information.

Although these interventions are incorporated into the curriculum at the high school, we have concluded that more aggressive intervention strategies are necessary to address the needs of the special education students. 
Alabama High School Graduation Exam: Reading

2004-2005 and 2005-2006 
Disaggregated Data
	Category
	Percent of Students in Levels III & IV

	
	2004-2005
	2005-2006
	Difference

	All Students
	83.34
	88.46
	5.12

	Special Education Students
	40
	40
	0.00

	General Education Students
	88.37
	93.62
	5.25

	Male
	74.29
	90.2
	15.91

	Female
	88.53
	86.79
	-1.74

	Black
	70.21
	72.5
	2.29

	White
	95.83
	98.44
	2.61


Improvements were made on the reading portion of the Alabama High School Graduation Exam (AHSGE) from the 2004-2005 school year to the 2005-2006 school year.  The disaggregated data shows that the only area of decline was in the female subcategory at 1.75%.  Just as on the math portion of the AHSGE, the male population showed the largest increase on the reading portion at 15.91%.  It is such a significant increase that they even surpassed the state benchmark of 84%.  Although the black and poverty subcategories showed increases in their mastery of 2.29% and 0.67%, respectively, they still failed to meet the state benchmark.  Interventions that may have contributed to these results are included below.

The reading and language arts curriculum guides have been aligned with the AHSGE.

Leveled reading texts have been provided for all students.  Transition meetings for high school and middle school teachers are held in the spring to discuss the reading curriculum.  At-risk students are identified in the early stages of their learning.  Identified students are provided with corrective reading, mastery levels 1, 2, 3, and 4, and novel studies classes at the elementary and middle school levels through Educational Resources, Inc. (ERI).  The elementary school also utilizes the Alabama Reading First Initiative (ARFI) program to help all students to become proficient readers at their grade level.  In order to improve school/parent communication lines at each school, progress reports are provided to all students by teachers.  At the high school level, parents of all students who have not passed the reading portion of the AHSGE are notified by school officials.  After-school tutoring is also provided by highly qualified content-area teachers for the reading portion of the AHSGE.  Funding for this is provided by the High Hopes Foundation.

We have concluded that more aggressive intervention strategies are necessary to address the needs of the black and poverty populations.  The black population shows an increase, yet not as much as other populations, and the percentage is still below the state benchmark.  Additionally, due to the decrease in the percentage of female students scoring III or IV on the AHSGE, more attention must be paid to ensure that newly implemented strategies are not overlooking the needs of the female students.

The findings have been shared with all stakeholders. The results will be used as the basis for future improvement efforts to assure quality and direction.  In the 2007 school year, the Board has created a full-time School Improvement specialist position. This individual will be hired to coordinate the District’s continuous improvement. Current results will become the new baseline for making decisions. Through assessments and reflection, 

improvement will be continuous. Pacing guides in math and reading will be developed. Also, end-of month tests, to be used in a three to four week timeframe, will provide more current data. Teachers will be provided additional professional learning opportunities to prepare for newer strategies and interventions.  More communication between and among schools will be needed for students to continue to improve. The District will have to constantly monitor changes in students, school effectiveness, and the school/community context to uncover the broader impact of any interventions. This process will inform future improvement actions and results.  
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		1st Grade

		Nonsense Word Fluency

				2002-2003		2003-2004		2004-2005		2005-2006

		Goal		50 letter sounds

		#		133		114		149		128

		Established		86%		88%		89%		79%

		Emergin		13%		9%		9%		16%

		Deficit		1%		4%		1%		5%
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		Kindergarten

		Initial Sound Fluency

				2002-2003		2003-2004		2004-2005		2005-2006

		Goal		25 initial sounds

		#		107		141		126		111

		Established		65%		73%		61%		73%

		Emerging		25%		23%		34%		25%

		Deficit		9%		4%		5%		2%
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		2nd Grade										3rd Grade

		Oral Reading Fluency										Oral Reading Fluency

				2002-03		2003-04		2004-05		2005-06				2002-03		2003-04		2004-05		2005-06

		Goal		90 words per minute								Goal		110 words per minute

		#		148		131		109		142		#		132		147		128		99

		Established		56%		70%		64%		81%		Established		40%		53%		57%		72%

		Emergin		25%		18%		21%		10%		Emergin		40%		31%		32%		18%

		Deficit		19%		12%		15%		9%		Deficit		20%		16%		11%		10%






