SACS Part II: Profile Narrative
Community Demographics and Characteristics 
Located in Clarke County, Alabama, Thomasville is a small, rural city marked by its friendly atmosphere and continuous growth.  The population of Thomasville is estimated at 5,200, while the county’s population, as of 2004, totaled 27,422.  The racial composition of Thomasville is 52% white, 46% black, and 0.7% other.  The Southwest Regional Chamber of Commerce has estimated that the city will see a 25 – 30% growth increase between the years 2000 and 2010.  

The city is situated in southwest Alabama and benefits from being centrally located among three major cities that provide higher education opportunities.  The city is also home to an Alabama Southern Community College campus, which provides the opportunity for adult learning and four-year college preparation.  

The area’s major industries include a mix of service industries, timber industries, manufacturing, and retail businesses.  The majority of Thomasville residents are employed by paper-product manufacturing plants in surrounding areas.  This means that parents/guardians often have to work shifts or split schedules.  It is estimated that between 2005 and 2008, Thomasville will see $400,000,000 worth of construction projects resulting in approximately a thousand new jobs.

The population of Thomasville is estimated at 5,500, while the population of Clarke County, in 2004, totaled 27,422.  The racial composition of Thomasville is approximately 52% white, 46% black, and 0.7% other. The median income is $26,549, well below the national average of $45,046. According to the 2005 Alabama Kids Count Data Book, Clarke County has 30% of its children, under age 18, living below the federal poverty level and 33% of its children living in one-parent households. 

Thomasville City School District Demographics and Characteristics
Thomasville City School District consists of three schools:  Thomasville Elementary (K-4), Thomasville Middle (5-8), and Thomasville High (9-12).  The system has a total enrollment of 1,620 students.  The racial composition of the system is approximately 54% white, 45% black, .37% other ethnic groups.  The system is made up of 51.35% male and 48.57% female, with 29.07 % of the male population being white and 22.16 %, black.  25.06% of the female population is white and 23.27% is black.  The percentage of students eligible for free and reduced lunch is 52.8%, an increase of 1.3 % over the past three years.  

Approximately 11% of the total school population is identified as special education. A breakdown, indicating special education students to the total population, is as follows:

Mental Retardation


1%

     (Less than 1%)


Specific Learning Disability 

6% 

Developmentally Delayed



Speech Language Impaired

2%

Autism

Other Health Impaired

1%

Visual/Hearing/Orthopedic Impaired

Gifted




5%


Promoting lifelong learning is the mission of the Thomasville City School District.  All three schools are accredited by the Southern Association of Colleges and Schools, and two of the three schools are Alabama Reading Initiative Schools.  The system also is a recent recipient of funding from the Alabama Reading First Initiative, targeted to improve reading performance in kindergarten through third grade.  The goal of all Thomasville City Schools is 100% literacy.

The system’s dedication to achievement is evident through its commitment to provide quality faculty, funding, and programming.  The system provides a multitude of academic and extra-curricular programs.  All three schools provide teacher-led tutoring programs in areas of greatest need; Drug Abuse Resistance Education programs (DARE), led by local law enforcement; teacher-led community service programs; and health-education training programs, directed by the system’s school nurses.  Academic excellence is rewarded through an annual awards day at all three schools.  In addition, the high school has added an Advanced Diploma with Honors, National Honor Society, and Mu Alpha Theta, a math honors society.  

The local community provides support to the system through business partnerships which provide monetary donations and voluntary actions.  Some of these include the Weyerhaeuser grants, which have funded computer labs, professional development funding for Alabama Reading Initiative, library media resources, and other communications resources.  Many businesses also help to provide funds, goods and services as student incentives.  For example, both Georgia Pacific and Boise provide paper products to the schools. Businesses also volunteer their time through attending and teaching at annual career days, acting as guest speakers in classrooms throughout the system, and providing special educational programs, such as Project Eagle Safety Education Program, sponsored by the local fire department.  

Parental involvement is very evident throughout the District.  The annual Parenting Day attendance figures average about 1,063 annually.  The Parent-Teacher Organization at TES has an average membership of 393, while the TMS organization has a membership of 92.   Parents are also given the opportunity to volunteer throughout the system in tutoring programs, guest reading programs, and extra-curricular support programs. The District’s Parental Involvement Policy is used as a guide for all schools in forming their individual parental involvement plans. 

Facts and Figures
Personnel






Funding

Teachers 

          115.34


Federal     12%

Counselors


    4.5


State         66%

Administrators


    7.0


Local        21%




Librarians                                    3.0


Other          1%

Nurses



    3.0


Instructional Assistants
  12.0

Other (certified)

  5.66

Support Staff

            47.14

Advanced Degrees

 91
Highly Qualified

All but one teacher and one support personnel.
Stakeholder Perspectives on the Quality of Education
In an effort to gain information from stakeholders, Thomasville City School District formulated surveys based on the National Study of School Evaluation (NSSE) Opinions Inventories.  These surveys did not use a rating scale; rather respondents were asked to either agree or disagree.  All teachers and students in grades 4-12, a random sampling of 20% of parents at each school, and 50 community members were surveyed.  The results are reported in percentages of agreement and disagreement.  In analyzing the results the five areas with the highest percentage of disagreement are reported as weaknesses.
The School Climate/Environment for Learning section was reported as a common weakness from all stakeholders.  In this section results from the parent survey indicate that 31% disagree that students show respect for each other; 25% disagree that there is not a significant problem with substance abuse; and 22% disagree that the discipline policies are fair within our schools.    The student survey shows all five weaknesses in this section.  64% disagree with the extent to which the administration includes them; 63% do not look forward to going to school each day; 47% do not feel that discipline policies are fair within the schools; 45% feel that cheating occurs frequently; and 32% do not feel that teachers from our schools are respected.  In this same section the community survey reports that 26% do not feel that discipline is appropriately maintained.  Teacher survey results from this section show that 37% disagree that there is not a significant problem with substance abuse among the students of our school.
Remaining areas of weaknesses from the parent survey were common to the School/Community Relations section.  30 % disagree that teachers regularly communicate with parents of their students and 23% feel that their concerns were not reflected in decisions affecting our school.
The community survey shows that 44% of respondents’ primary interest in decisions about our schools’ programs was their impact on their taxes; 66% wish that they were better informed about our schools; 30% disagree that parents are involved in their children’s education; and 26% do not feel that the views of the community are seriously considered when school decisions are made.
Three areas of highest percentage of disagreement on the teacher survey involve the section on Support for the Student Learning.  45% report that parents do not take an active role in their children’s education; 43% feel that students are not motivated to do their best work; and 41% indicate that students do not spend sufficient effort to learn what is taught.  Another area of disagreement reported by teachers is that 38% are not satisfied with the extent to which the administration includes students in making decisions that directly affect students. 

An additional survey, the NSSE Inventory of School Effectiveness, was given to all instructional faculty and staff.  Respondents were asked to rate items as exemplary, operational, emerging, or absent.  In analyzing the data the areas in need of improvement were determined by combining the absent and emerging totals for a percentage.  The five areas of greatest need are reported.
Three of the five areas of need are common to the Develop a Learning Community section.  30% feel improvement is needed in continuously enhancing individual effectiveness through inquiry, practice, and peer reflection. 28 % report needed improvement in support for culture of collegiality, collaboration, respect and trust.  26% indicate that improving individual and collective performance by coming together regularly for learning, decision-making, problem solving, and celebration is needed.

The Inventory of School Effectiveness also shows that 36% of respondents feel that involvement of families and the community in supporting children as learners need improvement.  Also 30% feel that improvement is needed in supporting a student-learning community that includes student involvement beyond the classroom and that offers a safe environment.  
Student Performance Data

The goal of Thomasville City Schools is to increase student achievement.  Data-driven instruction is crucial to meeting this goal.  A continuous gathering and analysis of student assessment data occurs at the school and district levels to determine instructional programs and staff development needs.
Analysis of the DIBELS data showed that some students did not meet the ARI/ARFI standards.  The information revealed that males consistently scored lower than females.  Also, on Oral Reading Fluency, black students consistently scored lower than white students.

On the Alabama Reading and Mathematics Test (ARMT), special education students in grades 3-8 scored below average in each grade. 70% scored below standard on the reading battery and 68% on the math. Males consistently scored lower than females in both math and reading. Also, higher numbers of black students scored below standard.
On the Stanford-10 Achievement Test, special education students scored below the national average in both reading and math. In addition, males scored consistently lower than females. Black students also scored lower than white students in both math and reading.
On the Alabama Direct Assessment of Writing, special education students scored below standard. Males scored lower than their female counterparts, while black students scored lower than white students.  
On the Alabama High School Graduation Exam, special education students scored consistently lower on all subject areas. In all areas, black students scored lower than white students, while males scored lower than females.

In analyzing the data from all assessments, special education and poverty students showed the greatest weaknesses in two critical areas: reading and math.    
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